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The Ontario Historical Society

The OHS is a non-profit corporation, publisher,
and registered charity; a non-government group
bringing together people of all ages, all walks of

life and all cultural backgrounds interested in
preserving some aspect of Ontario’s history.

2014 marks the 126™ anniversary of The Ontario
Historical Society, and the 101" anniversary of
John McKenzie House in Willowdale, our office and
home!




Ontario History and Social Sciences Teachers’ Association

OHASSTA is a volunteer organization of practicing History and
Social Science teachers in Ontario’s elementary and secondary
schools.

The Association holds an annual fall conference that presents
challenging keynote speakers and extensive workshops. They
also publish Rapport, a pedagogical quarterly journal, and
participate and consult in Ministry of Education initiatives to
develop and mentor the shape of curriculum innovation in
Ontario.

OHASSTA seeks to foster and promote awareness, appreciation
and respect for History and the Social Sciences as vital
components of both school and lifelong learning.
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Risa Gluskin

Assistant Curriculum Leader of Canadian and World
Studies, York Mills C.I. in Toronto

Check out her blog: www.gluskin.ca!
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Department Head, Canadian and World Studies, St.
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Plan

* Intro to historical thinking (20 minutes)

« Examples of implementation of historical
thinking (20 minutes)
— CHC2D
— CHC2P
— CHC2D (ESL)

* Questions and answers (20 minutes)




Introduction to Historical

Thinking



The H. T. Concepts

 |dea of “historical thinking” has a strong
empirical foundation and has been a
core aspect of curriculum in the UK, US,
and Australia for some time.

» Offers a strong rationale for the teaching
of history (development of thinking) and
allows teachers to avoid the content trap



Basic Principles of
Historical Thinking

* history # the past

 we do not need to turn students into
historians, but rather, to help them
understand how history is
constructed

« our interpretation of evidence, and
what we leave out, changes the
history we tell



Establish

Historical Signiﬁcance

How do
we decide
what
and
whose
stories
to tell?
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The Historical Thinking Concepts
in the Ontario Curriculum

Overall
Expectations

Inquiry

 Historical Significance

« Cause and Consequence

* Continuity and Change
 Historical Perspective-Taking

« Use of Primary Source
Evidence

Ethical Dimensions of History




Use

Primary Source Evidence
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The Historical Thinking Project. Historical Thinking Concepts. N.d. htip:
//historicalthinking.ca/historical-thinking-concepts (Sept. 13, 2014).



http://historicalthinking.ca/historical-thinking-concepts
http://historicalthinking.ca/historical-thinking-concepts
http://historicalthinking.ca/historical-thinking-concepts

Teaching Concepts Explicitly

 Historical thinking
concepts are NOT in the
background

* They are NOT the secret HOW
language of history

* They should be taught
directly, often starting with
personal examples



The Research
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|| BECKER’S THREE EPISTEMOLOGICAL STANCES USED I
| TO UNDERSTAND STUDENTS |
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‘ Naive realism The belief that history effectively falls out of the sky ready 1
a OI I a ‘ Ol l I | l l I l l | I I || (aka “copierm) made; the past and historical accounts about that past are |
{ isomorphic; multiple histories of the same events are just |
I different ways of telling the story: if multiple versions are in |
{ conflict, someone has to have made mistakes and got the ]
» M . story wrong: there is a correct story and the task is to get to |
Resea rCh h aS Id e ntlfl ed it. In the face of such conflicting histories, of which it turns |
I
|
|
many common student |
[] ] Tl
of storytellers, all a result of reporters’ biases. Relativists
[ | possess few strategies or tools for discerning better histories
from others because they lack criteria for deciding and hold a
Il weak concept of evidence, making learning history difficult.

impasse and struggle to learn history. If pressed. some begin
to shift to a naive relativist position (the other side of the
naive realist coin) in the face of this impasse.

Naive relativism The belief that history is all about someone’s perspective

(aka “borrower”) (not an altogether unfounded position), that it is fundamentally
a result of people conveying their opinions in the way they
decide to tell stories. Even though some pecple’s opinions
may be misguided because they got the facts wrong, were
biased, or were not present to record what “actually
happened,” holding opinions is a given human right, so must
be tolerated. Conflicting accounts can result from different
kinds of testimony offered and/or cut-and-paste operations

|

out there are many. naive realists confront an intellectual
It tends to be “anything goes.”

il Critical The belief that it is in the nature of historical investigation
L] Il pragmatism for accounts that result to vary because of the different
(aka “criterialist”) perspectives people hold, even those who witnessed and
u I e OS S reported on the same events (testimony), that history is
possible because we can develop and employ tools (e.g.,
judging historical claims against evidence) to determine better
| from less strong histories. In the end, criterialists accept that
[ [ ] " | historical accounts will vary but can still be legitimate if they
iH measure up to judgments about what people agree to believe
an assist wi annin mesSLrS U5 TS ligarmonts Sosin et pecnid Sored to
i (e.g., use of evidence, analyzing/describing within historical
context) allow investigators to decide poorer from better

accounts. Perspective matters deeply as part of reading and

assessing the subtext of an author's/cartoonist’s/painter’s
intentions. but it is not all wanton bias and opinion as naive

relativists tend to think.




Guideposts / Criteria

* Tools to help teachers

enable students to do THE
the critical thinking BIG
asked of them

SIX




Examples of Guideposts / Criteria

Significance
— Are consequences deep?
— For how many people?
— Over how long a time?
Causes and Consequences
— Intended and unintended consequences
Continuity and Change
— Progress and decline
— Turning points
Historical Perspectives

— Avoid presentism (the imposition of today’s values and beliefs onto the
past)



Historical Inquiry

* The concepts work well in an inquiry-
based classroom

— Teacher avoids the need to teach everything
about every topic

— Puts exploration in the hands of the students
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How and Why

 More emphasis on we teach rather
than what we teach

* Inquiry-driven search into why things
happened the way they did

 Let's go through some of the details



Implementation




Introductory Activities

« Teacherin a box
— Highlights the interpretative
nature of historical research
— Introduces the idea of making
inferences & the use of criteria

Historical significance cards
— Offers a preview of the course content
— Opportunity to introduce the
language (criteria) of historical significance
— Assessment for learning (diagnostic)
« Teachers use this information to set appropriate learning goals



CHC2D

« Design down: Unit on the 1950s

— Assessment of learning (summative)

D1 Social, Economic, and Political Context: describe
some key social, economic, and political events, trends,
and developments in Canada between 1945 and 1982,
and assess their significance for different groups in

Canada




1950s Oral History Project

D2. Communities, Conflict, and Cooperation: analyse
some key experiences of and interactions between different
communities in Canada, as well as interactions between
Canada and the international community, from 1945 to
1982 and the changes that resulted from them



1950s Oral History Project

« D3. Identity, Citizenship, and Heritage: analyse how
significant events, individuals, and groups, including
Aboriginal peoples, Québécois, and immigrants,
contributed to the development of identity, citizenship,
and heritage in Canada between 1945 and 1982
(FOCUS ON: Historical Significance; Cause and
Consequence)



1950s Oral History Project

* |nterview people who were
teenagers in the 1950s
 Highlights that historians’
narratives are generalizations

« Demonstrates the conflicted, contradictory nature of the
1950s

« Great way to work with evidence




CHC2P

 Historical Thinking & Applied Students
— Inquiry is engaging
— Challenge is tailoring activities appropriately (which is
true of academic courses too!).
 Collectors’ cards

— Causes and consequences (intended and
unintended)

— Hands on

Assignment courtesy of Jan Haskings-Winner, TDSB



 Curriculum Expectation:

— C1. Social, Economic, and Political Context: describe
some key social, economic, and political events,
trends, and developments in Canada between 1929
and 1945, and explain how they affected the lives of
people in Canada (FOCUS ON: Cause and
Consequence)

« Assessment of learning (summative)



WORLD WAR Il COLLECTOR CARDS SLIMMATIVE

CHCZP

TASK — Many people collect cards of baseball, hockey. basketball playars. Collector
cards also exist for music, cartoon characters and mowvia stars. You are to design a s=t
of collector cards on lopics related to World War 1l, on events, people and other related

thameas=s, Dus;

Expectatioms

Learning Goals
I mim lemrnimgz e .,

2, Commanifies, Conflicd, and
Cesperation: describa some significant
interacdons between differens
wormmunities in Canada, and bebenson
Canada and the intzenae loral community,
Froom 1929 ta 1945, and explain what
whampes, i ang, nesalted foonn tham

= dascribe some ways in which
World ¥War 11 cleangped the
livees of different Hroops in
Canada

= doescribe responses of Canada
and Canadians o sormse
major international evenls
and,/ or developments that
occurped batwesn 19259 and
T, including their milikary
sespange b Workd Wear [E

A5 s Lhe concegds of historical
thinking fi.e., fSisnorica! signfficamee, crese
SR CORDEFUENS, SARHRIY @ cihTesEe, i
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Fermualating comchasioms and Sor
judgments regarding historical issacs,
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cooseguence and historicid
=igmiPicance akout sverts of WL
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a5 wornen, civilians, lapancsc
Canadians and others wha faced
discrimination] by ':iulnm.ari:-:in;_.;

W bt W lal W e W hen

[ can -\E:E.rllﬁ:il'. hover Canadians wers
impacted by events of the war at
home and in batile
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conseguences of the cvenes

I zan explam the historizal
significance of the most significant
ewvenl with criteria in paragmph or
aral presentation

- Eommunicats idsas 1.'is||a'll-'_|.' arel im
notes ta summarizs bip idess

A2 3 apply the knowiledpe and skills
dr:u-r:lc:t.n:l im thie sl1:¢'.:|-' of Caracdian
histsry when analysirg: carrent soctal.
soonamic, and for poliiical desues

[ can select most appropriate image
{weith source) to reflect sdeas on
front of collector card (can be
draven or from relinkle website} on
frant, with relevant ticle

1 can erpanize idens clearly about
each topic anto back of collecior
card

= Taoruse the concepr -:}:F'i'iismﬁ_;;.-g_l
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has Besd-an impact on Canada
Loty

I conmect how one ewent
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Your Collector Set Must Include:

7 cards, on construction paper or cardboard (FIVE are requirad, fwo are your

choice)

a PICTURE on the front of the card (may be original or not) with source below
an orginal description on the BACK of the card, answering the guestions of: who,
what, where, when, CAUSES, CONMSEQUENCES (INTEMDEDVUNINTENDED) and

S0 WHATS

Explain wihy this parsonf eventiconoept s important to Canada i your own words in

a paragraph or cral presentation

Carde should be no larger than 15 om ® 10 em.{1/2 page) You can print (neatly)} or

type your information

FPresent (orally or in written paragraph) which event'person has had the most

significant impact on Canada foday, and why.

_Select SEVEN different topics from the following:

Reqguired

a) a significant battle involving
Canadians

b} exampla of injustice in Canada

c) wamen's rale in the war

d) civilians rale inwar in Canada
irations. censorship)

) Japanese Canadians

—

Optional (select 2)

leaders {one)
technology of war
Canada goes to war
Battle of the Atlantic
war in the air

Duea Dates: Flannaer Sheet
Evaluation: see rubrnc attached

Finizhed Cards




Collector Cards Planning Sheet

Mame Due Data

Beforse beginning your Collector Card Sets, complete the planning sheets that follow:

1 WVhat are your topics yvou are planning to do? (The required ones are included)
= the battle of
the injustice of
Japanese Canadians
Civilians in war, focusing on
Wiomen's role doing

2. Complete an organizer like this for each topic

| — | vho [is ] ; i
g |Linvohed) |

= Wit
| happened

Wihere
When

Cause|s)

Conseguencss
[intended)

| Cansequences |

| (uminiended) |

| Possible visual




ESL History

« Continuity and Change in Canada’s Relationship with
Quebec
 Curriculum Expectation:

— E2.4 describe some key developments and issues
that have affected the relationship between Quebec
and the federal government since 1982, and analyse
them from various perspectives

« Assessment as learning (formative)

— Students monitor their own learning and use feedback
to adjust, adapt or change what they understand



Continuity AND Change



CHCEO R Ousebes in Canada — 19605 to Taday

Craebas pegs ree oF the sl Toor prosSeses oF Canada, 17 Fas e very special history in Canzda becauss of
Its differances, tha makerity of the populaton saoeaks French, The restionship betwean Quebes and the
rest of Canads nas sometiones been dfficuit i the fallowsng chart, fill in the yoor 2nd a commaent aboat
canzirdity 2nd ckange in French-Eaglisk refstions for each ewent. Usz the voccabalary wards an the PRI,

PragEe Year | Event Effect on French-English Relations
[contEn ity ar -l:hanﬁe — hiovae ? far whami 2}
25552 oAt Bewaiainn
=  Freneca speaking Duchecers wanted ta bo
Apaastars In Sl o e
=  Medernlzatan of goearnment and sonoty
- Srench became Lhe mnpuapes ol Dusiess
=  Fapansian of Hedre-Goebsas
27z 73 Cetaber el
- Saparatist grops wanied Cuessnec 1o b
Fndempendent from Canada
= H.O |Freat de tikorstion da Suebec) ussd
widlarse and terree ikembing, kignapping)
ITRATS iar Adegeures St
o This [ o [Dotar el Sernanse ney poessars
* PR Pierre Trud=aw banmed the PO and mads
arresis, sawving that Cucbec was o rebstion
s allowed arople to be arressed weitninuat oelng
charged with s crime
T3 Pt Duedeeond®s fP0)
- Mesw politica’ party rmads up al spparatisis
a  Eion the 1976 arcadrcial alection
= Mary English speskers ang companies e
Duaebas becsuse thay wars scarad of what
Lhe PO weould Che
74 CARGUTGS | FAE i G308 e
s PO zaid that Froach was the arly official
languags in Cuchec
=  Eill 101 zaid that Frernch fagd o oe uszdin
i schoals and busimaszes

fonatinusd on back side




Yesar

Eweeril

Effect on French-English Relations
{continuity or change — how? for whom?)

273 Referendum in Quehec
= The PO oasked Quebecers if they wanted
Heoyereignty association” — separation from
Canada with maintenanc: of econonmic
relationship with Canada
= B wvoted no {against separation]
27E-79 CpRECL TR
= PR Trudeau wanted to bring the constitution
hame from Britain for Canadians to control
= Allthe provinces excapt Quebec
campromised and agresd
| =  Quebec feit left out
350-51 Rieech Lake Acoord
« Phd Brian Mulroney wanted Guebec to feel
like it was part of Canada so he said itwas a
“distinet society™
* Ten provinces egreed but the changes would
hawve to be supported by all provinces
= Opponents incduded some Aboriginal groups,
WIOIMEN' s @roups, rade unions
= Manitoba did not pass the accord =0 it died
ETeFS Chorlottetown Accord
= PR Mulroney tried sgain te get the provinces
to cooperste
=  The naw agracmant was similar to Mecch but
recapnized sboriginals mars
= Opposition came from Quebec and the West
anmd from Canadians whao didn't Tke
FAulroney’s cconamic palicies
&  |nthe referendum 54% voted against tha
agreement )
3a3 Referendum in Quebes

& P leadser lacgues Parizeau =aid Quebec
should lesve Camada

=  Cwebec had ancther referendurn

& PN Iean Chretien (from Quebec) lad the Mo
side and sald Quebhec was a Ydistinct society™

= MNor 5058 - Yas: £9.42%

Cwerall, what conclusions can ywouw draw about continuity and change in Canada’s relationship
with Duebec?



Follow-up

* When you ask “for whom” you are also
bringing in historical perspectives

« Students can use this scavenger hunt as a
jumping off point
— Deeper study can follow



Using the Achievement Chart

- use of planning skills (e.g., finding - application of knowledge and skills in
ppropriate primary sources) familiar contexts

- use of processing skills - transfer of knowledge and skills to new
- use of critical/creative thinking contexts (e.g., applying historical
processes (e.g., inferring) thinking criteria)

- making connections within and
between various contexts (e.g., past
and present)




Questions



Post-Webinar Feedback

In order to continue improving our webinar experience,

we’d like to hear from you!

You will receive an email tomorrow with a link to a post-webinar evaluation
survey - please take a few minutes to fill it out and provide valuable feedback.

Feel free to email us with comments,

questions, and suggestions for future webinars!
Email Program Manager Alison Little at alittle@ontariohistoricalsociety.ca


mailto:alittle@ontariohistoricalsociety.ca

Coming Up Next...

The next webinars in our series:

Learning & Teaching Black History in Ontario
Tuesday Oct. 14, 2014 from 4 p.m. - 5 p.m.

Co-presented with the Ontario Black History Society, and led by
Dr. Bryan Walls and Brittany Miles of the John Freeman Walls
Historic Site and Underground Railroad Museum.

Access... Beyond the Ramp!
Tuesday Nov. 25, 2014 from 11 a.m. - 12 p.m.

Led by John Rae, 2nd Vice Chair of the Council of Canadians with
Disabilities.

Visit www.ontariohistoricalsociety.ca/webinars to register!


http://www.ontariohistoricalsociety.ca/webinars

Join the OHS and OHASSTA!

Become a member of The Ontario Historical
Society today! Benefits of membership include:

>

>

A discounted subscription to the Society’s
journal, Ontario History;

5 annual issues of our newsletter, OHS
Bulletin;

Discounted admission to OHS webinars and
programs;

Access to members-only online content,
including past webinars and our blog!

Email Membership Coordinator Christina Perfetto

at members@ontariohistoricalsociety.ca or visit

www.ontariohistoricalsociety.ca more information.

A membership with the Ontario History and Social
Sciences Teachers’ Association provides access to
the latest and best publishers’ materials, curriculum
development, professional development and
professional dialogue!

Email Membership Coordinator Tim Zander

at zander@storm.ca or visit www.ohassta-aesho.org
for more information.


mailto:zander@storm.ca
http://www.ohassta-aesho.org
mailto:members@ontariohistoricalsociety.ca
http://www.ontariohistoricalsociety.ca
http://www.ontariohistoricalsociety.ca

Thank you!

Many thanks to our speakers,
Risa Gluskin &
Scott Pollock
And to our co-host,

the Ontario History and Social Sciences Teachers’ Association!

http://en.ohassta-aesho.org/ and @OHASSTA on Twitter

Follow the OHS on Twitter (@OntarioHistory)
and “like” us on Facebook (www.facebook.com/ontariohistoricalsociety) for

updates on upcoming programs and heritage news!


http://en.ohassta-aesho.org/
http://en.ohassta-aesho.org/
http://www.facebook.com/ontariohistoricalsociety

